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Chapter 1:  The Land
Understanding the Geography of South Carolina
Objective:  To become familiar with the different geographical regions of South Carolina.
Standard:
Geography is not included in the 8th grade South Carolina standards; however, it provides important background information for Standard 8-1—Early Settlements
Mapping Activity

Review the map on the left.  Ask your students to imagine a family living at each of the numbered areas.  Area number 1 is in the northwestern part of the state (near Greenville), area number 2 is in the center of the state (near Columbia), while area number 3 is along the eastern coastline (near Charleston).

Discuss how the living environment is different in each location.  Consider the climate, geography (rivers, lakes, oceans, mountains, etc.), and overall setting.  Ask your students to tell you which family would have an easier time getting to the beach—the one living in Greenville, or the one living on the east coast in Charleston?  Which family could easily go camping in the mountains?
Language Arts Integration

Ask your students to prepare a Table of Contents for a book entitled, The Geography of South Carolina.  They should come up with 4 or 5 chapters that they feel are appropriate for a book of this title.  For example, sample chapters might to discuss the rivers, beaches, the Atlantic Ocean, or the Blue Ridge Mountains.  Ask your students to tell you why it wouldn’t be necessary to have a chapter on South Carolina volcanoes.  

Discussion Exercise

Discuss the major geographic landmarks that currently exist in the area near your school (such as rivers, lakes, mountains, roads, etc.).  Did these exist 500 years ago?  If so, how did they have an impact on the lives of Native Americans living at that time?    

Learning Terminology

Review the map on the right, which gives a broad overview of South Carolina’s geographic regions.   

Give your students a copy of this map, and ask them to try to break it down into the six specific geographic regions (Coastal Zone, Outer Coastal Plain, Inner Coastal Plain, Sand Hills, Piedmont, and the Blue Ridge Mountains).   Discuss how each different region received its name.

Notice that the Coastal Region is actually broken into three different parts (Coastal Zone, Outer Coastal Plain, and Inner Coastal Plain).  Why is it necessary to divide the Coastal Region into smaller parts?  (answer:  the geography changes very quickly as you move inland from the ocean.  For example, if you are directly on the beach—or the Coastal Zone—there is nothing but sand, while a few miles inland—the Coastal Plain—is covered with forest.)   

Chapter 2:  The Earliest Americans

Early Native American Tribes in South Carolina

Objective:  To understand the culture and living conditions of early Native American tribes in South Carolina.
Standard:
Indicator 8-1.1 — Culture and daily life of Native Americans

Mapping Activity

Ask your students map out a trip to a specific location in South Carolina.  Have them write down what interstates they would take, as well as any specific attractions they would pass, or side trips they might go on. 

Next, have your students imagine that they are taking the same trip in the year 1500.  What Native American tribes and other specific landmarks will they encounter along the way?  Have them research the lifestyles and political structures of one or two major tribes they would meet. Obviously, the answers will depend on the final destination the student chose, as well as the route that was traveled.

Classroom Activity


Native Americans often relied in the barter system with one another, and with the European settlers.  Discuss with the students the fundamentals of the barter system (where one item is traded directly for another) versus the monetary system (where goods are purchased by currency that has been given an assigned value).  What are the pros and cons of each system?

To demonstrate how the barter system works, play the game: Barter Nation:  


Have each student bring in a small item valued at only 50¢ or $1.00.  Here are some sample items:



At the beginning of class, have each student briefly present the item that he or she has brought.  During the presentations, have the other students write down the item that they like the most.


For the next five minutes, turn your classroom into “Barter Nation.”  Allow the students to go around trading the items with one another, trying to get the item that they want.  If a student does not see any item that is better than the one he/she brought, than he/she does not need to trade.


At the end of the five minutes, ask the students to return to their seats with the items that they ended up with.  See if anybody ended up with what they originally wrote down as wanting to have (most of the students will be unable to get the item they most wanted).  Discuss the problems and difficulties of the “barter system,” and what strategies were used when bartering.


Consider why the barter system proved effective for the basic needs of the Native Americans and the initial transactions between the Native Americans and the Europeans.  Why would the barter system be nearly impossible in today’s world?

Chapter 3:  The Coming of the Europeans

European explorers arrive in South Carolina

Objective:  To understand how and why the first European explorers came to South Carolina starting in the 16th century.
Standard:
Indicator 8-1.3 — Early European Settlements
Brainstorming Activity

During the 16th and 17th centuries, European nations raced to claim land on the newly discovered American continent.  Ask your students to list reasons why Europeans were so anxious to explore and settle new areas.  Here are a few of the possibilities: 


Language Arts Integration

Ask your students to imagine that they are among the first Europeans to arrive in South Carolina with hopes of establishing a settlement.  Ask them to write a diary entry describing the work that lies ahead in building the settlement.  Make sure that your students list a few of the challenges that they might have to face (i.e. Native Americans, harsh weather, disputes among settlers, etc.).  

Working with a Timeline
Below is a timeline that hasn’t been filled out.  Help your students create a timeline by marking the key accomplishments in the early exploration and settlement of America and South Carolina.  The timeline should cover the 16th and 17th centuries.

The first entry in the below timeline might be Christopher Columbus’s discovery of America in 1492.  The next several entries should detail the French and Spanish explorations and attempted settlements of South Carolina.

The final entry in the below timeline might be the British landing at Albemarle Point, which became first permanent settlement in South Carolina (the settlers here later relocated a few miles and created the city of Charleston).



Chapter 4:  Settling English America

The English establish a foothold in South Carolina

Objective:  To become familiar with the first English settlements in South Carolina during the late 1600s.
Standard:
Indicator 8-1.3 — Early European Settlements


Indicator 8-1.5 — South Carolina’s colonial governments
Discussion Exercise

During the 1500s, the Spanish and French tried to establish several settlements in South Carolina.  The Spanish built the settlement of San Miguel (where Beaufort County is today) as early as 1526, although it failed within one year.  The French built Charlesfort (also in Beaufort) in the 1560s, but it also failed.  Other French and Spanish settlements of the time suffered the same fate.

It wasn’t until the British settled at Albemarle Point in 1669 that Europeans succeeded in establishing a permanent settlement in South Carolina.  Ask your students to compare the British settlement with earlier attempts by the Spanish and French.  Why did the British succeed where the other nations had failed?  Consider factors such as location, experience, motivation, organization, use of African slaves, surrounding environment, Native Americans, and even luck. 
Classroom Activity

Establishing settlements in the New World was a difficult task.  Each person in the community had a specific role that he or she had to fill, and it often involved learning a skilled trade. 

 Below are a few of the trades that were common in early America, but most of them have disappeared (or changed drastically) with the changing times.  Give your students the title of each trade, and ask your students to guess what tasks were involved.

Trades of Early America 

· Gunsmith—a skilled craftsman who repaired and created handmade guns.

· Basketmaker—a person who made baskets using a variety of different types of wood.

· Milliner—a person who made fabric items such as shirts, aprons, caps, and neckerchiefs.  These shops were usually owned by women.

· Miller—a person who constructed windmills or a similar turning device to grind small grains.

· Saddler—a person who made and repaired horse saddles.

· Silversmith—a person who made items out of silver, such as fancy dinnerware.

· Wheelwright—a person who made and repaired wheels for carriages.

· Wigmaker—a person who handmade fashionable wigs.
· Founder—a person who melted brass and bronze to form anything from bells to shoebuckles.
Break your students up into several groups.  Have each group choose one of the trades listed above and research how it has changed over the centuries.  How is that task achieved in today’s world?

Chapter 5:  Permanent Settlement in Charlestown

The English create a settlement at Charlestown

Objective:  To become familiar with Charlestown, the first major city in South Carolina during the late 17th century.
Standard:
Indicator 8-1.3 — Early European Settlements


Indicator 8-1.5 — South Carolina’s colonial governments



Indicator 8-1.6 — Economic prosperity in colonial times
Discussion Exercise

When South Carolina was first settled, it was governed by a group of Lord Proprietors who were appointed by the King of England.  Ask your students to brainstorm what sort of services the American settlers expected their Proprietary government to provide.  A few ideas are listed below:



Group Activity

Divide your students into groups of three or four, and have each group choose one person who was important to the early development of colonial South Carolina (i.e. Anthony Ashley Cooper, Eliza Lucas Pinckney, Henry Laurens, Henry Middleton, John Rutledge, etc).  After researching the individual, each group should give a short oral and visual presentation to the rest of the class describing the person and his or her impact on South Carolina’s history.

Making Comparisons


Our lives are much different than the lives of those living in Charlestown in the early 1700s.  Consider something very basic, such as the foods we eat.


Today, much of our food comes in the form of microwave dinners, canned or frozen food, “fast food,” or delivery.  Obviously, these weren’t options for the people in Colonial America.  As a class, walk through the preparation of a meal in colonial times.  Remember, preparing a meal from scratch for an entire family could have easily take all day.   

Bonus: Many foods (such as corn, tomatoes, beans, squash, potatoes, and chocolate) weren’t discovered until the Europeans came to the New World.  As a class, research other foods introduced by the Native Americans to the Europeans, and then create an “All-American” menu or recipe. 


Chapter 6:  Wealth and Slavery in Carolina

The consequences of the plantation system

Objective:  To understand the pros and cons of the plantation system in colonial South Carolina.
Standard:
Indicator 8-1.3 — Early European Settlements


Indicator 8-1.4 — African Americans during the colonial period



Indicator 8-1.6 — Economic prosperity in colonial times
Bell-Ringer Exercise

On the board or overhead, place the words, “Blue Jeans.”  In the years prior to the American Revolution, South Carolina was one of the wealthiest colonies.  If blue jeans had been invented at that time (they didn’t come around until the mid-1800s), then South Carolina would have been even more prosperous.  See if your students can guess why this would have been the case. 

Answer:  The dye that turns blue jeans the color blue is called indigo.  During colonial times, indigo became a leading cash crop in South Carolina after Eliza Lucas Pinckney learned techniques to grow it.  Had blue jeans been around, the demand for indigo would have been even greater.
Discussion Exercise
Ask your students to consider this “What If” Scenario.  What if African slaves had never been brought to the New World?  Would the early settlements (primarily those in South Carolina) have survived?  What adjustments would the early settlers have had to make? How would this have changed the course of American history (remember that the issue of slavery became so intense that it led to a Civil War in the 1860s)?

Cause and Effect
Stono’s Rebellion, which took place near Charleston in 1739, was the largest slave uprising in the  American colonies prior to the Civil War.  Ask your students to make a Cause and Effect Table for the rebellion.  In a column labeled “Causes” they should list the conditions and circumstances that led to Stono’s Rebellion.  In a column labeled “Effects,” the students should list the legal and social impact that the rebellion had on South Carolina.  Below are a few ideas:


Chapter 7:  Royal Government in South Carolina

The switch from a Proprietary Government to a Royal Government

Objective:  To understand the cause and course of South Carolina’s transition from a Proprietary Government to a Royal Government.
Standard:
Indicator 8-1.5 — South Carolina’s colonial governments

Pros and Cons

As the settlements in South Carolina grew, the Proprietary government failed to provide many of the services listed above.  The settlers grew frustrated with the Lord Proprietors, and instead wanted to become a Royal Colony, ruled directly by the King of England.  Divide your students into two groups.  One group should list the advantages—or pros—of South Carolina becoming a Royal Colony.  The second group should list the disadvantages—or cons.  


Class Discussion

In the early 1700s, the citizens of South Carolina were not happy with their government.  They decided to switch from a Proprietary Government (ruled by the Lord Proprietors) to a Royal Government (ruled by the King of England).  The Royal Government lasted for decades until the American Revolution, and a new government was later formed by the Constitution.

As a class, discuss why it is so difficult for any group of people to be completely satisfied with their government.  Is this still true today?  What happens if a government is too weak to perform its duties?  What if it is too powerful?
Language Arts Integration
Ask your students to prepare a Table of Contents for a book entitled, Changes in South Carolina’s Government in the early 1700s.  They should come up with 4 to 5 chapters that they feel are appropriate, and important, for a book of this title.  For example, there will probably be a chapter on the “Proprietary Government”, as well as the “Royal Government,” and another chapter on the “Reasons for Switching Governments.”

Chapter 8:  Life in the Carolina Low Country

Daily lives in the Low Country near Charleston
Objective:  To understand the plantation life that existed in South Carolina’s Lowcountry during the 18th century.
Standard:
Indicator 8-1.4 — African Americans during the colonial period



Indicator 8-1.6 — Economic prosperity in colonial times




Indicator 8-2.5 — Internal tensions between the UpCountry and Lowcountry

Discussion Activity

Even before the American Revolution, serious tensions started to build between the people living in the lowcountry and those living in the upcountry.  In the lowcountry, near Charleston, there was a large population of wealthy and educated plantation owners.  In the upcountry, there were many middle and lower class farmers.  Both sides resented one another.

Ask your students to list adjectives that an elite citizen in the lowcountry might use to describe a man living in the upcountry (possible answers include: undignified, poor, ill-mannered, barbarous, dirty, etc.).  Next, list adjectives that a man in the upcountry might use to describe a lowcountry man (possible answers include: snobby, conceited, high and mighty, stuck up, etc.)
Language Arts Integration

Ask your students to imagine that they are living as a wealthy plantation in the lowcountry of South Carolina during the early 1700s.  Have each student write a journal entry describing one average day in his or her life.  Make sure your students consider their occupation, surroundings, financial situation, family, & education.  

Comparing Now and Then
Ask your students to look at a map of South Carolina and choose a county in the southeastern part of the state (Charleston, Berkley, Georgetown, Dorchester, Beaufort, etc.).  Have them research what major businesses or industries currently drive the economy of that area.  How were people in that area making money during colonial times?  Discuss why the economy has changed so much over the years (i.e. abolition of slavery, improved technology, increased competition, people have different needs, people have more education, etc.).
During colonial time, most South Carolinians worked on the farms or plantations (growing rice , indigo, and some cotton).  People who lived along the coast (especially near Charleston) could find work tending to the merchant ships coming in and out of the ports.  

Obviously, there are many more employment opportunities available today.  

Chapter 9:  Opening the Back Country

Life in the Back Country of South Carolina
Objective:  To understand the plantation life that existed in South Carolina’s Back Country during the 18th century.
Standard:
Indicator 8-1.5 — South Carolina’s colonial governments



Indicator 8-1.6 — Economic prosperity in colonial times




Indicator 8-2.5 — Internal tensions between the UpCountry and Lowcountry
Bell-Ringer Activity

During colonial times, the backcountry of South Carolina had very little formal government, and law was often kept by harsh vigilante groups.  Ask your students to write a letter to the South Carolina General Assembly explaining the problem.  The letter should be an attempt to persuade the Assembly to become more involved in establishing an organized government in the backcountry of South Carolina (this was the focus of the “Regulator Movement” in the 1760s).  

Discussion Activity

During the late 18th century, most of the men living in the Back Country of South Carolina were small farmers or traders.  While most of these farmers barely grew enough to support themselves (unlike the major plantation owners of the lowcountry), they still had a great deal of pride in their agricultural roots.  In fact, farming was considered the only respectable occupation for a gentlemen (merchants, manufacturers, and other tradesmen were all looked down upon).

Throughout the 18th and 19th centuries, the vast majority of men living in South Carolina—and elsewhere in the South—were farmers.  Ask your students to brainstorm what factors changed this trend, enabling more people to be fed by far less farmers.  In fact, less than 2% of Americans still live on a farm.  



Language Arts Integration

Ask your students to imagine that they are living in the Back Country of South Carolina during the early 1700s.  Have each student write a journal entry describing one average day in his or her life.  Make sure your students consider their occupation, surroundings, financial situation, family, & education.  

Chapter 10:  Coming of the American Revolution

The turbulent decades before the American Revolution

Objective:  To understand the main causes of the American Revolution.
Standard:
Indicator 8-2.1 — Causes of the American Revolution
Indicator 8-2.2 — Individual perspectives prior to & during the American Revolution

Bell-Ringer Activity

Ask your students to imagine that they are living just before the start of the American Revolution, and that they have been given the job of writing slogans to help rally the colonists against the British.  They must come up with a few catchy slogans that will help motivate others to join the cause.

One of the most famous slogans of the time period appeared on the Gadsden Flag, named for South Carolina native Christopher Gadsden.  The slogan was, “Don’t Tread On Me.”  Discuss why this motto was so appealing to the colonists at the time (answer: it was a clear warning to the British that the colonists would not be taken advantage of or submit to unfair practices like taxation without representation).  

There were a number of words and slogans used to rally support in the years prior to the American Revolution.  Examples include:  “freedom”, “liberty”, “Taxation without representation”, “Don’t tread on me”, “Down with the King, “Give me liberty or give me death.”  Ask your students to list catchwords or phrases that are often used to inspire people (it might be to support a war or to buy a new car).  Why do these words and slogans work?  Why is it important to be able to recognize them?     
Group Discussion

Divide your students into several groups.  Each group represents a class of South Caronians prior to the American Revolution (i.e. backcountry residents, lowcountry elite, African Americans, Native Americans, politicians, etc.).  Have each group decide whether or not they support the upcoming war, and state reasons why.  Below are a few possible perspectives the different groups might have had:


Different Perspectives

When the Stamp Act was passed in 1765, the colonists immediately started to resent British rule and demand changes.  The American Revolution, however, did not begin for another ten years.  Divide your students into small groups and have each group list reasons why the colonists were unwilling to immediately resort to war.  Was there a specific turning point that made war seem like an only option, or did the frustrations build over time?


Chapter 11:  The War for Independence

Fighting the American Revolution

Objective:  To become familiar with key individuals and key conflicts of the American Revolution.
Standard:
Indicator 8-2.2 — Individual perspectives prior to & during the American Revolution Indicator 8-2.3 — Key conflicts of the American Revolution

Bell-Ringer Activity

Ask your students to choose any major political or social issue (i.e. gun control, the environment, the death penalty, etc.)  Have them list the different perspectives on the issue.  They are not defending or condemning these perspectives, just providing a list.

After a few minutes, ask for volunteers to share their lists.  Discuss how every major issue has several different sides.  During the American Revolution, what were the different sides of the issue (i.e. loyalists who supported Britain, patriots who wanted to fight for independence, and those who wanted to remain neutral)?

Learning Terminology
The American army often used partisan troops (also known as militia troops or guerrilla troops) to fight the British during the Southern Campaign of the Revolution.  These were soldiers who were not part of the organized army, but were trained as soldiers and fought in small militia groups.  Ask your students to brainstorm techniques used by these militias:

Techniques used in Partisan Warfare

Language Arts Integration
Divide your students into groups of three or four, and have each group choose one person who was important to South Carolina during the American Revolution (i.e. Francis Marion, Thomas Sumter, Nathanael Greene, Christopher Gadsden, etc).  After researching the individual, each group should give a short oral and visual presentation to the rest of the class describing that person’s role in the Revolution.
Chapter 12:  Creating a New Nation

The road to the Constitution

Objective:  To understand the ratification of the Constitution and the creation of a new nation following the     American Revolution. 
Standard:
Indicator 8-2.4 — The Constitution and the birth of a new nation
Bell-Ringer Activity

Ask your students to brainstorm the different elements that a constitution must have in order to create an effective working government (i.e. a series of checks and balances, protection of certain rights, an amendment process, etc).  After the list is complete, discuss whether the Constitution of the United States has these elements.  

Comparing Now and Then

Discuss the current South Carolina Constitution (the text of the Constitution can easily be found on the Internet) and the laws of the state, and decide what role South Carolina’s state government plays in these areas: education, law enforcement, health care, defence, ethical business practices, and road construction/maintenance.  In most cases, these duties are divided in some way among the people, the state government, and the national government.

Next, review the constitution, laws, and government immediately after the American Revolution.  Go through the above list one more time, and discuss how the roles of the state government have changed over the past two centuries.

Group Discussion

Below is the preamble to the United States Constitution:

We the people of the United States, in order to form a more perfect union, establish justice, insure domestic tranquility, provide for the common defense, promote the general welfare, and secure the blessings of liberty to ourselves and our posterity, do ordain and establish this Constitution for the United States of America.
As a class, break the preamble down item by item, and discuss the meaning of each part.  What issues were the framers of the Constitution especially concerned about? 

Chapter 13:  Federalists and Republicans

Different political views within the new nation

Objective:  To understand the first political parties that arose from debates over the Constitution and the role of the United States government.
Standard:
Indicator 8-2.4 — The Constitution and the birth of a new nation



Indicator 8-2.5 — Internal tensions between the UpCountry and Lowcountry

Bell-Ringer Activity

As the United States tried to establish a new government, the country began to divide into two different political views.  The Federalists wanted to create a strong central government (they feared that it would not be effective otherwise).  The Republicans wanted to make sure that the federal government did not gain too much power (they feared a strong federal government would be similar to the monarchy in England).
When the Constitution was created, both political parties were able to compromise and create a series of Checks and Balances within the United States government.  The government was broken into three branches—Executive (President), Legislative (Senators and Representatives), and Judicial (Supreme Court).


Discuss how these branches of government keep the others “honest.”  As a class, consider three different scenarios.  In the first, the Executive Branch doesn’t exist.  In the second, there is no Legislative Branch.  And, in the third, the Judiciary Branch is gone.  Consider what would happen to the nation in each of these three scenarios.  Could the government function?  Would individual liberties be threatened?

Group Discussion

It’s not surprising that the Federalists and Republicans disagreed on the exact role of the federal government.  It’s very difficult to decide exactly what the role of government should be, and different forms of government (i.e. democratic, totalitarian, socialist) each take a different perspective.  
Consider a list of duties that is often the responsibility—or partly the responsibility—of the government (for example:  education, law enforcement, road construction/maintenance, health care, national defense, public safety, business regulation, etc.).  As a class, consider if (according to the Constitution and the democratic government of the United States) these areas are completely, partially, or not at all the responsibility of the government.  How have they changed through the years?  Also, discuss the pros and cons of government involvement.
Review the list above once again, and decide the different position that a Federalist or a Republican would have taken on each issue in the late 18th century.

Language Arts Integration

Ask your students to imagine that they are living in the late 1700s and have been selected conduct an interview with a diehard Federalist (who wants a strong government) or a diehard Republican (who wants a weak federal government).  They must write down several questions that determine how the interviewee feels about government, why he feels that way, and what goals he hopes to achieve.  

Have your students write down the answers that they feel the person they are interviewing might give. 
Chapter 14:  The Age of Nationalism

Prosperity spreads across the South in the early 1800s

Objective:  To become familiar with cause and meaning of the “Age of Nationalism” during the early 1800s.
Standard:
Indicator 8-3.1 — The Antebellum Years
Bell-Ringer Activity

In the early 1800s, prosperity spread across South Carolina as cotton plantations began to thrive.  This was largely the result of the invention of the cotton gin.

 Write the words “Cotton Gin” on the board or overhead.  The cotton gin was a machine that separated cotton fibers from the seeds, thus making the crop extremely profitable during the Antebellum Era.  Ask your students to guess why it was called the “cotton gin” (answer: it is short for “cotton engine”).

Unfortunately, the cotton gin also increased South Carolina’s dependence on slavery.  As a class, discuss why this was the case (answer:  The cotton gin made it more profitable to grow cotton.  As more cotton was grown, more slaves were needed to work in the fields).

Group Discussion

During the War of 1812, the United States was able to establish itself as one of the formidable nation’s of the world (despite the fact that the war was not a major victory for America).  Nationalism increased rapidly at that time, and our national anthem, The Star-Spangled Banner, was also written during the War of 1812.
The Star-Spangled Banner was written by Francis Scott Key as he witnessed the Battle of Fort McHenry take place in Baltimore during the war.  As a class, break the national anthem down line by line and discuss how it describes the battle that Key was watching: 


Different Perspectives

Divide your students into six groups.  Assign each group one of the social classes of people living in South Carolina during the early 1800s (the elite, middle class, lower class, small farmers, free African Americans, enslaved African Americans).
Ask each group to imagine what life must have been like for the people who lived within the social class that they have been assigned.  Remind your students to consider such factors as:  wealth, occupation, education, recreation, and overall standing in society.

Next, have each group compare the standard of living of their social class with another group.  For example, how was life different for a person living in the elite class and an enslaved African American?  
Chapter 15:  The Age of Jackson

South Carolina and the Nullification Crisis

Objective:  To understand the causes and course of South Carolina’s Nullification Crisis of the early 1830s.
Standard:
Indicator 8-3.1 — The Antebellum Years



Indicator 8-3.2 — Key events leading to secession

Bell-Ringer


Ask your students to write a definition for the word, “Nullify.”  (answer: it means “to void, or declare invalid”)

Based on their definitions, have your students guess the central issue behind the Nullification Crisis during the 1830s (answer: the controversial issue was whether or not individual states had the right to nullify, or void, laws that were made by the federal government).
Group Discussion

During his entire presidency, Andrew Jackson was constantly at odds with John Calhoun.  Calhoun, who was Jackson’s vice-president, opposed him on the issue of nullification.  It was Calhoun’s opinion that a state government should have the power to nullify, or override, any federal law that did not benefit the state.  Calhoun was particularly upset about tariff laws that hurt his home state of South Carolina.  Jackson felt that giving the states too much power would ultimately destroy the federal union.


Today, the federal government has the final say-so when making laws.  However, there are still many issues that are decided on a state or local level.  Have your students review the following list, and decide whether these are things that should be dealt with at the federal level or more locally: 



Ask your students why John Calhoun believed that it was in the best interest of the people to have laws and decisions made at a local level rather than by the federal government.
Extended Activity

Have your students research the political career of John Calhoun and determine where he stood on the issues listed above (as well as other issues, such as the National Bank) during the 1830s.  As an avid defender of state’s rights, Calhoun probably wanted the federal government to have little involvement with these important decisions.
Chapter 16:  Life in the Antebellum Years

South Carolina prior to the start of the Civil War

Objective:  To understand the life during the “Antebellum Years,” or the first half of the 19th century.
Standard:
Indicator 8-3.1 — The Antebellum Years



Indicator 8-3.3 — Racial tension prior to the Civil War

Bell-Ringer

On the board or overhead, write the word “Antebellum.”  This is a Latin word that describes the South in the decades prior to the Civil War.  See if your students can figure out the literal translation of “Antebellum” (answer: it translates to “before the war.”).

During the early 1800s, South Carolina was primarily an agricultural state.  Ask your students to list words and phrases that may have derived in the “Deep South,” where most people lived on rural farms.  Examples include:  “Living in high cotton” (meaning a life of luxury), “He bought the farm” (meaning to die), and “It’s a country mile” (meaning a long way).  After a list has been compiled, ask your students to research the true origin of the words and phrases
Different Perspectives

South Carolina thrived during the Antebellum Period as a result of its effective plantation system.  These plantations mainly grew cotton, which was labor intensive.  As a result, most South Carolinians supported the institution of slavery (which provided the needed manpower for cotton farming), thus placing the state at odds with other areas of the country. 

Divide your students into two groups.  One group should represent Northern abolitionists arguing that slavery needs to end.  The other group should represent the Southern farmers, who own slaves.  Ask your students to come up with arguments that their group might use in a debate about whether or not the institution of slavery should exist.  Consider:


Changing Times

The population of South Carolina had been growing rapidly since the first settlements of the 17th century.  Between 1820 and 1860, however, thousands of citizens left the state for various reasons.  Ask your students to try to guess why people were moving away.  A few ideas are listed below:


Chapter 17:  Manifest Destiny

Expansion and the lure of the West

Objective:  To understand the concept of Manifest Destiny as it existed during the early 19th century.
Standard:
Indicator 8-3.1 — The Antebellum Years



Indicator 8-5.4 — Population shifts within South Carolina and the United States

Mapping Exercise


As a class, consider an imaginary explorer named Trek A. Long.  Trek is preparing to set across the United States in the early 1800s.  Take an outline of the United States, and draw with a pencil the route that the explorer is going to travel (for example, across North Carolina, into Tennessee and Kentucky, and down the Mississippi River).  Show the map to the students, and have them describe the encounters that Trek will most likely have and what he might find. The students should consider key elements that are specific to the chosen route in the early 1800s.  


For example: 


You can continue this activity by examining several different routes.  After each exploration, Trek A. Long needs to decide if the areas in his travels were worthy of establishing a settlement.  As a class, discuss why or why not certain areas would make suitable settlements.  Consider all of the factors that Trek was faced with during his exploration.

Brainstorming Activity


Without question, there was an amazing lure to the western frontier during the 19th century.  Thousands of young men left their old lives behind and headed west without a second thought.  Ask your students to brainstorm reasons why these men were motivated to drop everything and head west.  Here are some ideas to get started:   

Of course, the expectations of those traveling west were different from the realities.  Divide your students into two groups—the first group should list the expectations of a young man who is excited about traveling west; the second group should list the realities of what a man probably experiences in his travels.
Group Discussion


Beginning in the 1840s, Americans became fueled by the concept of “Manifest Destiny.”  This was the belief that it was not only the right of the United States, but also the duty, to expand its territory across the continent.  Discuss with your students if this was legitimate reasoning on the part of the American people.


Of course, there were plenty of ulterior motives in the concept of Manifest Destiny.  Ask your students to brainstorm what the American people had to gain by westward expansion

Chapter 18:  The Road to War

Tensions rise prior to the Civil War
Objective:  To understand the causes of the Civil War.
Standard:
Indicator 8-3.2 — Key events leading to secession



Indicator 8-3.3 — Racial tension prior to the Civil War




Indicator 8-3.4 — Different perspectives regarding secession

Bell-Ringer Activity
On the board or overhead, write the words, “Unionist” , “Cooperationist” , and “Secessionist.”  Prior to the Civil War, most South Carolinians fell into one of those three groups.  Ask your students to try to define the ideals of each group just by considering the name of the group (Unionists wanted South Carolina to remain part of the Union, Cooperationists wanted to secede only if the other southern states were willing to cooperate, and Secessionists wanted South Carolina to secede no matter what).

Different Perspectives

Divide your students into several groups with each group representing a faction of people living in South Carolina prior to the Civil War (i.e. plantation owners, African Americans, small farmers, politicians, etc.).  Ask each group to decide which of the above categories—Unionists, Cooperationists, and Secessionists—a person in their group would most likely support.  For example, most African Americans were Unionists because they wanted northern abolitionists to end the practice of slavery.  On the other hand, many plantation owners favored secession in order to defend the practice of slavery.

After each group has defined their position, have them share the reasons for their choices.  Under what circumstances might there be exceptions (for example, a plantation owner might be a Unionist if he feels that the practice of slavery is immoral and not worth destroying the nation over).

Language Arts Integration

Throughout the early 1800s, there were a number of essays, speeches, letters, and other documents that supported or discouraged secession and the Civil War.  Ask your students to find any speech or written document on the subject (this can easily be done over the Internet or in a history book).  After reading the source, ask each student to summarize the viewpoint of the author, and to point out strengths and weaknesses in the argument.
It’s important to be able to recognize different points of views.  In 1852, for example, abolitionist Harriet Beecher Stowe wrote the novel, Uncle Tom’s Cabin.  This novel exposed the abuses of slavery and fuel tensions prior to the Civil War.  As a class, discuss how the novel might have been different if it was written by a southern plantation owner.  As a class, cut out several articles from newspapers and magazines (especially the editorial section) to see how the writer reveals his/her own viewpoints.
Chapter 19:  The Civil War

Fighting during the Civil War

Objective:  To understand the key conflicts of the Civil War, and the war’s impact on military and civilian life.
Standard:
Indicator 8-3.5 — Military engagements during the Civil War



Indicator 8-3.6 — Daily lives during the Civil War

Mapping Activity

Ask your students to imagine that they are leaders of the Union army and are preparing to attack South Carolina.  Have them review a map and come up with an effective strategy for the assault.  Remind your students to consider the geographical characteristics of the state, the major cities, the important ports, and other vital landmarks that might have an impact on the attack.

Have your students compare their plans with the actual strategy used by the Union Army when it invaded the South (i.e. the invasion of Port Royal, the blockade of Charleston, Sherman’s March, etc.). Why did the Union use the strategy it did?

Perception vs. Reality
Most young and healthy men living in South Carolina during the Civil War volunteered for the fight.  Of course, there was often a difference between what they expected and what they found on the battlefield.  Ask your students to try to list the positive perceptions of the war, as well as the negative realities.  


Language Arts Integration
Ask your students to imagine that they are soldiers from South Carolina who have gone off to fight in the Civil War.  Have them write a letter back home, describing the living conditions of a soldier.  Make sure they consider the daily experiences of a common soldier (i.e. battles, food, camping, supplies, morale, etc.).  
When General William Sherman marched his Union Army through South Carolina, he destroyed everything in his path (i.e. houses, farms, plantations, railroads, etc.).  Ask your students to imagine that they are members of the Confederate Army and have just returned home after years of violent fighting in the war.  Have them write a journal entry that describes their reaction upon seeing the destruction of their homes and farms at the hands of the Union Army.
Chapter 20:  Reconstruction

Dealing with the devastation of the Civil War

Objective:  To understand the decades following the Civil War, known as the “Reconstruction Era.”
Standard:
Standard 8-4— The Reconstruction Era
Bell-Ringer Activity

It’s often said that the Civil War left the South “completely devastated.”  Ask your students to brainstorm different forms in which that devastation came.   A few examples are listed below: 


Group Discussion

During the 1800s, the majority of South Carolina was farmland and rural areas.  There were, however, a few large cities such as Charleston, Columbia, and Florence.

As a class, compare the economic conditions of the rural and urban areas in South Carolina before and after the Civil War.  Consider the damage done to buildings, farms, plantations, transportation systems, and homes.  How did the destruction of the war have an impact on all social classes within the state (i.e. the elite, independent farmers, African Americans, etc.)?  

Ask your students to name a major city (i.e. Charleston, Columbia, Greenville, Rock Hill, Hilton Head Island, etc.) that is near your school.  Discuss how this city suffered during and after the Civil War.  How did the city recover?
Evaluating History

Ask your students to answer the question, “How would you do it?”.  They have been given the task of reuniting the nation after four years of brutal fighting in the Civil War.  Nearly 600,000 Americans have been killed, and the Union Army has destroyed almost every major city in the South.  Ask your students to come up with a plan for peace after the Civil War, which includes enabling the Confederate states to rejoin the Union, punishing the appropriate war criminals, and repairing a shattered economy in the South.
As a class, review the Reconstruction plans of Abraham Lincoln and Andrew Johnson, and see how your students’ plans compare.

Brainstorming Exercise

One of the major components of the Constitution of 1868 was that it gave freed slaves the right to vote.  Ask your students to list reasons why this immediately changed the environment and way of life in the South.  Below are a few possible answers:


Chapter 21:  The Conservative Era

Democrats return to power in South Carolina

Objective:  To understand the return of Democratic power to South Carolina government following Reconstruction.
Standard:
Indicator 8-4.5 — Political struggles during Reconstruction



Indicator 8-5.1 — Wade Hampton and the Conservative Era

Bell-Ringer Activity

The election of Wade Hampton as governor (1876) marked the return of Democratic power to the state government.  His supporters called themselves “Redeemers,” claiming to have freed the state from fraud and political corruption.  Hampton’s critics referred to “Redeemers” as “Bourbons.”   The Bourbons were the monarch family in France who, after returning to the throne after the French Revolution, failed to make any real progress.

Ask your students to draw two political cartoons.  One should represent Wade Hampton and the Democratic Party as “Redeemers.”  The other  should show them as “Bourbons.”  Remind your students to try to use humor and creativity to deliver their message.
Brainstorming Exercise

Because most African Americans supported the Republican Party, the Democrats had to be creative to find a way to stay in power.  They began by making voting difficult (i.e. poll taxes, literacy tests, confusing ballots) and eventually supported “Jim Crow Laws,” which directly suppressed African Americans.  Ask your students to brainstorm the rights that these laws took away.  
For example, African Americans: 

Language Arts Integration
Ask your students to plan a campaign for Wade Hampton to use in the 1876 election.   They must consider the events of the time (i.e. the end of Reconstruction), and write a one-page platform for him to use.  This includes the type of people he should make the focus of his campaign (i.e. white farmers, African Americans, the elite, etc.), the promises he should make, and an overall strategy.  After your students are complete, compare their campaign with Hampton’s actual campaign (it was one of the most vicious campaigns in state history).
Chapter 22:  Life & Work in the Postbellum Years

South Carolina during the late 19th century

Objective:  To understand life in South Carolina during the late 1800s.
Standard:
Standard 8-5 — Late 19th century
Bell-Ringer Activity

Ask your students to write a summary of the economy for South Carolina in the late 19th century.  They must point which areas (i.e. agriculture, industry, railroads, tourism, etc.) are booming and which are declining.  Where do they feel the future of the state’s economy lies?
One of the industries that really took off in South Carolina during the late 1800s was the textile industry.  This happened because the state was already a leading grower of cotton, and it had plenty of rivers and fast-running water to power textile mills.

The textile industry includes much more than just clothes.  Ask your students to list other items that are made from natural fabrics like cotton.  For example:
Brainstorming Exercise

As agriculture continued to decline in South Carolina during the late 19th century, a number of political leaders believed that it was important to welcome new industry into the state.  For generations, however, South Carolina had prided itself on being an agricultural powerhouse, so the switch to industrialization was met with some resistance.

Nonetheless, it was becoming more and more obvious in the late 1800s that  an industrial economy was the future.  Ask your students to brainstorm inventions or new technologies of this period that have become major industries today.  For example:     


Discuss how the rise of industry and factories helped in the production of new goods,and how transportation systems helped get these products out to the people.   

Language Arts Integration


Ask your students to imagine that they are living in the late 1800s, just as South Carolina’s economy was switching from a solely agricultural one to an industrial one as well.  Have them write a two-page paper entitled, “What to Expect.”  The purpose of this paper is to prepare a small farmer who is about to switch from life on the farm to life working in the factory.  Remind your students to consider: working conditions, housing arrangements, required skills, standard of living, etc.

Chapter 23:  Tillman & the Rise of the Farmers

Benjamin Tillman gives rise to the Populist Movement in South Carolina

Objective:  To understand the rise and impact of the Populist Movement during the late 1800s.
Standard:
Indicator 8-5.2 — The Populist Movement



Indicator 8-5.3 — Changes in agriculture and industry

Organizing a Strategy

The Populist Movement of the late 1800s was led by small farmers who felt that the government was unaware of their needs.  Ask your students to imagine that they are the leaders of a farmer’s organization that represents small farmers throughout the upcountry, and have been sent to talk to the General Assembly.  They must organize a strategy (i.e. negotiations, compromises, rallies, protests, etc.) for convincing the state government to pay attention to the needs of the small farmer.  What sort of demands is it reasonable for a farmer’s organization to make?

Working with Primary Sources


Ask your students to find a primary document of the late 1800s (i.e. a political speech, historical document, a letter, etc.).  Have them review the source and then discuss whether it represents the views of the Populist Movement (remember that the Populism was led by struggling, white farmers).  For example, most political speeches by Democrats at the time probably did agree with Populism.  However, a letter written by an African American condemning “Jim Crow Laws” would oppose the views of populism.
Language Arts Integration

Beginning in the mid-1880s, Benjamin  Tillman became extremely popular among the poor, white population of South Carolina.  This popularity led to his election as governor in 1892.  Ask your students to write a campaign speech that Tillman might have given while he was running for office.  Make sure that they consider the audience that Tillman was trying to win support from, as well as the specific promises he might have made.  Before your students write their speeches, remind them that:   



Chapter 24:  The Progressive Movement

South Carolinians follow their social conscience

Objective:  To understand the intent and impact of the Progressive Movement of the early 1900s.
Standard:
Indicator 8-6.1 — The Progressive Era



Indicator 8-6.2 — World War I




Indicator 8-6.3 — At home after World War I
Classroom Activity

Divide your students into groups of three to five, and have them plan a protest.  They must first choose an issue that they feel strongly about (this can be anything from changing the class’s homework policy to ridding the world of nuclear weapons).

After each group has chosen an issue, have them plan a protest to make specific changes and to raise awareness.  They must first decide on the type of protest (i.e. boycotts, demonstrations, rallies, strikes, sit-ins, publicity stunts, etc.), as well as when and where it will take place.  Have the groups create slogans, postures, brochures, and buttons to help them get their message across.  
Group Discussion
The goal of the Progressives in the early 1900s was to promote social change.  They did this through a variety of methods, including rallies, boycotts, demonstrations, and strikes.  Ask your students to list a number of issues that have prompted citizens to try to bring about change.  Here are a few that have existed through the years:

After your students have completed their lists, discuss which of the above were the most heated topics during the Progressive Movement of the early 1900s (a few very “hot topics” were worker’s rights, women’s suffrage, and the role of government).

Political Cartoon
There were a number of issues that defined the Progressive Era.  Here are just a few of the key issues of the time:  worker’s rights (to prevent “Big Business” from abusing its employees), women’s suffrage (the right of women to vote), the Temperance Movement (a campaign to abolish alcohol, which resulted in the laws of Prohibition), and government reform (people wanted the government to be more involved in improving society).

 Ask your students to choose one of the issues listed above and draw a political cartoon that shows how a Progressive feels about the issue.  The cartoon can be humurous, but its message should be clear.  Ask your students to look at other political cartoons for inspiration.    
Chapter 25:  Prosperity and Depression

The economic roller-coaster of the 1920s and 1930s
Objective:  To understand the contrast between the “Roaring Twenties” and the Great Depression.
Standard:
Indicator 8-6.4 — The “Roaring Twenties”



Indicator 8-6.5 — The Great Depression and the New Deal

Comparing Now and Then
The Roaring Twenties were defined by the spread of mass media.  Ask your students to rank the following forms of media based on how much impact they had on American culture in the 1920s (rank from greatest impact to least—answers will vary): 




After the list is complete, have your students rank the items one more time based on their impact in today’s culture.  In this list, include television, video games, and the Internet.  Discuss reasons why there might be differences between the two lists.
Cause and Effect

In a way, the struggles of the Great Depression were all part of a large-scale “chain reaction.”  In South Carolina, for example, a few seasons of crop failures (due to damage caused by a small beetle known as the boll weevil) began a collapse of the entire economy.  As a class, draw a flow chart showing how the struggles of  a few small farmers ultimately hurt everyone.  A sample chart is below:

Language Arts Integration

Ask your students to imagine that they are living in South Carolina in 1932, during the heart of the Great Depression.  Have them write a journal entry describing their concerns as the economy continues to falter.  What are their thoughts about the future?
Chapter 26:  The New Deal & World War II

Struggles and contributions of South Carolina during two turbulent decades (1930s-1940s)

Objective:  To understand how the New Deal and the economic boom of World War II pulled South Carolina and the nation out of the Great Depression.
Standard:
Indicator 8-6.5 — The Great Depression and the New Deal



Indicator 8-7.1 — World War II

Group Activity

Divide your students into groups of three or four, and ask them to choose one of the following New Deal programs:

Have each group prepare a short oral presentation describing how their piece of legislation had an impact during the Great Depression and the New Deal.  They should not only concentrate on the economic impact, but also on the way the program changed the geographic features of the state.  

Language Arts Integration

World War II began as a purely European War.  Many Americans did not want to get involved at all, while others felt that it was the duty of the United States to defend its European allies.  Ask your students to imagine that they are living in South Carolina in 1941.  Have them write a persuasive paper discussing their views of the war raging in Europe and whether or not America should get involved.  Make sure they give several reasons why the United States should or should not enter the war.
Group Discussion


National pride skyrocketed during World War II as citizens all over the country contributed to the war effort.  This feeling of patriotism continued for years after the war ended.  Have your students list five reasons why people were “proud to be an American” in the days immediately following World War II.   For example: 



Discuss with your students the sense of nationalism that a victory in a major war brings.  Has there been a rise—or fall—in nationalism in the United States as a result of recent wars?

Chapter 27:  Readjustment and the Cold War

South Carolina tries new strategies within the state as the Cold War intensifies abroad

Objective:  To understand life in South Carolina in the decades following World War II
Standard:
The Cold War itself is not included in the 8th grade South Carolina standards, but the following indicators are covered within this section:

Indicator 8-7.3 — Rise of industry and decline of agriculture



Indicator 8-7.4 — The Civil Rights Movement

Group Discussion


After World War II, the United States became involved in another kind of war—the Cold War.  This was a tense face-off between American and the Soviet Union, but fortunately never erupted in violence.  Ask your students to brainstorm reasons why the tensions between the Soviet Union and the United States were so high.  


Here are a few of the reasons:



After reviewing the enormous tension between the United States and the Soviet Union, it seems obvious that the two world powers would have inevitably declared war on each other.  Discuss why the Cold War never heated up into a deadly violence (basically, both nations respected the other’s military power, and were hoping to avoid war if possible).
Evaluating History
When Strom Thurmond became governor in 1947, he immediately took steps to attract outside businesses into the state.  Thurmond felt that the economic future of the state was in industry (despite the fact that South Carolina had relied on agriculture for the past three centuries).  Ask your students to brainstorm reasons why Thurmond might have held this view.  Consider:

Creating a Timeline

From 1950 to 1970, the Civil Rights movement changed the way people viewed African Americans in South Carolina.  Help your students create a timeline that spans this period and details the significant events of the Civil Rights Movement in South Carolina and the rest of the nation.

A few of the key items on the timeline might be Rosa Park’s refusal to move from her bus seat, the desegregation of public schools, the March on Washington (where Martin Luther King, Jr. delivered the legendary “I Have a Dream” Speech), and President Lyndon Johnson’s signing of the Civil Rights Act.  
Chapter 28:  Years of Hope, Years of Trial

A transformation in South Carolina in the late 20th century

Objective:  To understand how South Carolina’s economy has transformed to fit the needs of the 21st century.
Standard:
Indicator 8-7.2 — The Tourism Industry



Indicator 8-7.3 — Rise of industry and decline of agriculture




Indicator 8-7.5 — Modern Economy

Pros and Cons

Tourism has helped shape many cities in South Carolina since World War II.  Like everything else, the quick rise of this new industry has its pros and cons.  Divide your students into two groups.  Ask one group to list the advantages of the tourist industry, while the other  cites the disadvantages.  Discuss whether, in the end, the tourist industry is a positive or a negative for South Carolina.  Below are a few ideas to get your students started:


Ask your students to choose any area of South Carolina (this can be specific, such as the city of Aiken; or broad, such as the lowcountry).  Have them create an advertisement designed to promote tourism in the area.  Your students need to research the area and decide what it has to offer vacationers.  They may want to concentrate on the area’s history, recreational facilities, natural resources, or other attractions.
Group Activity

Divide your students into several groups.  Assign each group a major highway or interstate that passes through South Carolina (such as I-85 , I-385 , I-95 , I-77 , I-20 , I-26).  Each group must give a short presentation explaining when, where, and how these heavily traveled roads influenced the economy of the areas they passed through, as well as the entire economy of South Carolina.  How were goods transported prior to the construction these roads?  

Language Arts Integration

Ask your students to imagine that they are working as a reporter in 1955.  Their assignment is to interview a small South Carolina farmer to find out how he feels about the continuing rise of industry in the state.  Ask your students to write down several appropriate questions to ask the farmer, as well as the probable responses that the farmer might give.
Chapter 29:  American and State Government

South Carolina as a part of the United States of America

Objective:  To become familiar with the role and arrangement of the federal and state government.
Standard:
Government is not directly included in the 8th grade South Carolina standards; however, it provides important background information for Standard 8-7—Modern Era.

Evaluating History

The United States has thrived since the creation of the Constitution over 200 years ago.  America, however, is not invincible—the Roman Civilization flourished as a world power for over 800 years (four times as long as the United States) before its demise.  Ask your students to brainstorm the possible factors that could lead to the downfall of the United States government.  Also examine what precautions were taken in the Constitution to avoid the eventual breakdown of the government.  Here is a small list to get you started:






Group Discussion

Ask your students to brainstorm the different elements that a constitution must have in order to create an effective working government (i.e. a series of checks and balances, protection of certain rights, an amendment process, etc).  After the list is complete, discuss whether the Constitution of the United States has these elements.  How about the South Carolina’s state constitution?  

Discuss the current South Carolina Constitution (the text of the Constitution can easily be found on the internet) and the laws of the state, and decide what roles the South Carolina government plays in these areas: education, law enforcement, health care, defence, ethical business practices, and road construction/maintenance.  In most cases, these duties are divided in some way among the people, the state government, and the national government.

Chapter 30:  County and Municipal Government

Local governments within South Carolina

Objective:  To become familiar with the role and arrangement of South Carolina’s county and municipal governments.
Standard:
Government is not directly included in the 8th grade South Carolina standards; however, it provides important background information for Standard 8-7—Modern Era.

Investigation Activity

Help your students research the name of the mayor (or town manager) of the city where your school is located.  It’s possible that the city or town does not have a single individual who is in charge, but rather a large group or board.

Next, help your students find out who is the current governor of South Carolina, the national senators, and other representatives from the state.
Choose one or two South Carolina politicians currently serving in office (either on the local, state, or national level), and have your students research that individual (the Internet is a great place to start).  Identify his or her political party,  most enthusiastic issues (i.e. education, taxes, crime, environment, etc.), and overall impact on South Carolina.
Repeat the same task for some of the more notable South Carolina politicians who have served the state—or nation—over the past century (possible choices include Woodrow Wilson, James Byrnes, Strom Thurmond, and James Clyburn, etc.)
Group Activity

Divide your students into several groups.  Each group must come up with a list of three  or four rights that South Carolinians enjoy (such as the right to free speech, the right to a fair trial, the right to vote the right to fair treatment regardless of race, religion, or gender, etc.).  Next, they must come up with three  or four responsibilities that each citizen has in today’s society (such as the responsibility to obey the law, vote on political issues, treat others fairly, pay taxes, etc.).

Have each group give an oral presentation revealing their list of rights and responsibilities.
Information Scavenger Hunt

All South Carolinians play a specific role in today’s working society.  Many people from South Carolina have even gone on to achieve fame and fortune over the past century.  They have found success in business, sports, entertainment, politics, science—there have even been a couple of Nobel Prize recipients.

Send your students on a Famous South Carolinians Scavenger Hunt.  Using the Internet and other resources, see who can find the most South Carolians who have gained national fame over the past 100 years (specifically focus on cities and counties near your school).  The student must provide the name of the famous person, the field of achievement, and the individual’s ties to South Carolina. 
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The above map shows where major Native American tribes once lived in South Carolina.  It is overlaid by routes of major interstates which currently run through the state.
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Services Provided by the Proprietary Government








Protection from invasion by foreign nations


Protection from attacks of Native Americans


Protection from pirates terrorizing the coast
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To satisfy a sense of adventure


To search for treasure and wealth


To find a better life


To escape religious persecution





To find new trade routes


To exploit resources in a new area


To expand the Empire


To gain respect from other nations















































Map of Geographic Regions





Creation and enforcement of necessary laws


Resolving  specific land and business disputes


Ensuring free trade throughout the area








EFFECTS of Stono’s Rebellion





The passing of “Black Codes,” intended to control and monitor the slaves.





Harsh punishments for any slave involved in Stono’s Rebellion or any other rebellion.





Increased tensions between plantation owners and African slaves.





More efforts to prevent future slave rebellions





CAUSES of Stono’s Rebellion





The rise of slavery and the plantation system in South Carolina





The mistreatment of African Slaves





The population imbalance of blacks to whites (there were far more slaves than plantation owners)





The rise of a slave leader—Jemmy—who was willing to organize the rebellion.





PROS of a Royal Government





The King is impartial, which makes him a fair ruler


England is the most powerful Empire on earth


The English military can offer protection for the settlers


The English monarchy has experience in governing








CONS of a Royal Government





Decisions can be made without the consent of citizens


The King is living over 3,000 miles away from the colony


South Carolina is not a high priority for the English King


England can tax the colonists as it sees fit





Factors that have increased the output of the American farm








Fertilizers


Pesticides


Mechanized farming equipment


Better techniques (crop rotation, planting patterns, etc.)








Irrigation Systems


Crop genetics


Improved weed control and removal


Advancements in food preservation








Backcountry men—These men rarely dealt with the British, so they were usually impartial to the war.  These men didn’t want the war to interfere with their daily lives.





Lowcountry elite—This group was split.  Many resented British taxes and regulation, but there  were also many elite families with English ties.





African Americans—Most African slaves were primarily concerned with gaining their freedom, and they supported which ever side offered them that.





Native Americans—Native Americans were concerned that the American colonists were overtaking their land, and they hoped that the British would defend their interests





Politicians—This group was also split.  Some strongly argued for independence, regardless of the risks.  Others supported the British out of respect for the Royal Crown (and protection of their jobs).











Reasons the Colonists Did NOT Want to Resort to War





Loyalty to the British crown


Many hoped that peaceful negotiations with Britain would solve the problems


England was the most powerful—and feared—empire in the world


Colonists believed that the conditions would improve over time


Taxes slowly increased, and Britain slowly began to abuse its power








Surprise attacks and ambushes


Fighting in inconvenient locations (i.e. jungles or swamps)


Running away after a surprise attack before the enemy can retaliate


Setting random traps for the enemy to stumble upon








  Lyrics to the “Star-Spangled Banner”





O say, can you see, by the dawn's early light,�What so proudly we hail'd at the twilight's last gleaming?�Whose broad stripes and bright stars, thro' the perilous fight,�O'er the ramparts we watch'd, were so gallantly streaming?�And the rockets' red glare, the bombs bursting in air,�Gave proof thro' the night that our flag was still there.�O say, does that star-spangled banner yet wave�O'er the land of the free and the home of the brave?�














						     Federal Government       State / Local Government 





The curriculum taught in public schools				____			____





Zoning (the layout of business and residential communities in a certain area)	____			____	





Driver’s licenses / Automobile registration				____			____		





Voting procedures for presidential elections				____			____





Crime Prevention							____			____





Postal services and mail delivery					____			____











Reasons AGAINST Slavery





It is immoral to subject human beings to slavery


An industrial economy will soon overtake an agricultural one


The addition of new states to the Union  is complicating the issue (whether or not new states should allow slaves)


There are more slaves in the south than whites, making the possibility of a slave rebellion a serious risk





Reasons FOR Slavery





It is necessary for the agricultural economy of the South


The issue should be left to individual states to decide


Nobody—in the North or South—considers blacks to be equal


Slaves are personal property that have been legally purchased


Slavery has always existed in the United States














Reasons for the population decline in South Carolina (1820-1860)





There were many other urban areas where people could live


Opportunities for business existed elsewhere   (South Carolina did not welcome industry at the time)


The cotton crop depleted the quality of the soil in South Carolina


Men in the upcountry were frustrated by a lack of representation  (the lowcountry elite dominated state politics)
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Why people headed West in the early 1800s





They were in search of fortune (i.e. gold, silver, and other untapped resources)


They wanted to be among the first to claim property in the West.


They wanted an adventure.


Their lives in the east were difficult, so there was nothing to lose by traveling west.


They didn’t want to “miss out” on what everyone else was doing.


They had heard stories of lush valleys, gold covered hills, and warm weather year round.








rivers or bodies of waters that need to be crossed


animals that live in the areas


natural resources that can be used 





Factors that led to the concept of Manifest Destiny





Desire to spread the ideals of freedom and democracy (this was the official reason behind Manifest Destiny).


New lands added to the wealth and income of the owners.


Untapped resources (i.e. silver and gold) existed in the West.


Expanded territory created more self-sufficiency.


A sense of adventure surrounded the western frontier.


Overpopulation in the East made expansion necessary.








Positive Perceptions of War





It is glorious and exciting


A soldier is treated like a hero


The fight is for a worthy cause


Soldiers learn about their “true character”

















Negative Realities of War





There is always a high risk of injury or death


The conditions can be harsh


The ideology can be tainted by attempts for political gain


In large wars, soldiers are often viewed as “chess pieces” rather than living men.





Cities were burned to the ground by Union troops


Morale was at an all-time low


The abolition of slavery took away the labor force on the plantations, causing most plantations to fail


Racial tensions skyrocketed with the freeing of slaves

















Thousands of soldiers were killed in battle


Thousands of soldiers were permanently injured 


(i.e. they lost an arm or leg)


Roads, bridges, and railroad tracks were destroyed


Farms and plantations were destroyed














Freed slaves outnumbered whites, thus making it easy for them to win any fair election.


As African Americans gained political power, racial tensions skyrocketed throughout the South.


Republican politicians began to cater more to African American voters (who helped them get elected) more than white voters


Radical groups—such as the Ku Klux Klan—formed to intimidate African Americans into not voting.

















had to attend different schools 


had to used different facilities 


weren’t protected by the law or the courts


were discouraged from voting (poll taxes, literacy tests, etc.)


were often refused employment even if they were qualified for a job


had a symbolic “badge of inferiority” placed upon them














Stationary


Bookbinding


Cottonseed oil


Bandages / Pads

















Tents


Coffee filters


Nets (i.e. fishnets, basketball nets, etc.)


Paper money

















The automobile


Gas-powered engine


Motion picture camera














Telephone


Incandescent light bulb


Radio signals














Populist views of Ben Tillman





Tillman was trying to win support from the poor, white farmer


Tillman favored the “Grange”, the Farmers Association, and other organizations aimed at improving agricultural production


Tillman believed in segregation and “Jim Crow Laws” to control the huge African American population in South Carolina


Tillman believed that most politicians sought power only for their own benefit—he promised to change that

















Foreign Wars


Human Rights


Animal Rights


The role of Government

















Worker’s Rights


Civil Rights


Women’s Rights / Suffrage


Abortion

















Movies (talking movies weren’t introduced until 1927)


Sporting events


Vaudeville theater (traveling theater shows)

















Newspapers


Magazines


Radio

















Boll Weevil infestation results in crop failures.














Merchants suffer because they are no longer selling to rural farmers.














Farmers don’t make money, so they stop buying other products.














Factories are forced to lay off employees when merchants stop buying their products














Unemployment rises and the economy suffers.














Unemployment leads to less income tax, & the government nears bankruptcy.














Rural Electrification Act 


Civilian Conservation Corps


Public Works Administration

















Rural Electrification Act 


Civilian Conservation Corps


Public Works Administration




















The United States had shown that it was willing to defend freedom throughout the world.


The United States had proven that it had the strongest military in the world.


World War II sparked new research that brought the nation into an exciting technological age.


While the war had devastated Europe, the United States mainland remained unharmed.


The United States had played a key role in the victories of World War I and World War II.








Both nations were strong military powers.


Both nations contained weapons of mass destruction.


Both nations differed in economic systems and political views.


The people in both nations were very proud and competitive.


The American people resented the infringements of liberty imposed by the Soviet government onto its people.


There was paranoia growing in the United States over Soviet espionage—this became known as the “Red Scare.”


The Soviet Union viewed its strict control over nations in Eastern Europe as a legitimate defensive buffer zone from Western nations.














Reasons why Strom Thurmond wanted to bring industry into South Carolina








New factories made South Carolina less dependent on the northern states


Mechanized farming equipment (such as the tractor) enabled the agricultural needs of the state to be met by less farmers


While South Carolina had relied on agriculture for centuries, the economy had been struggling since the end of the Civil War


Industrial advances were taking place quickly and more and more industrial opportunities were becoming available.








CONS of the Tourist Industry





Excessive tourism can diminish the character of the state


Overdevelopment destroys many of the state’s natural resources


Tourists create unwanted crowds for South Carolina natives


Catering to tourists is not always viewed as a respectable industry








PROS of the Tourist Industry





Tourism stimulates the economy


Popular attractions create a positive image for South Carolina


Tourism gives the state a presence on the national level 


Tourism leads to the construction of roads, hotels, restaurants, and other facilities that benefit everyone  








Ways that the Constitution was designed to prevent these factors from occurring.





A series of “checks and balances” was created to prevent any branch from growing too powerful.





A military has been established, and Congress has the authority to declare war.





The private citizen has the right to bear arms for self-protection. 





A series of procedures exist for the making of money and the regulating of its value.





The Constitution is designed to allow the citizens to abolish the government if it fails to perform its proper duties.





Possible factors that could lead to the     demise of the United States government.





The government could grow too powerful, and infringe on the rights of the people.





The United States could be taken over by a foreign enemy during a war.





Police and military forces could turn against the people, and invade private homes.





The economic system of the nation could break    down.





The people could grow unsatisfied with the government and overthrow it.








